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Kim, Tae-Young. 2010. Ideal L2 self and sensitization in L2 learning motivation: A case study of two Korean ESL students. Korean lournal of English Language and Lingtristics 1,0-2, 321-35L. By analyzing two Korean ESL students in Toronto, this paper develops Dtirnyei's (2005 Dtirnyei's ( , 2009 ) notion of the ideal L2 self and specifies the conditions of maintaining higher levels of the ideai L2 self from the perspective of Vygotskian sociocultural theory (SCT). In particular, leamers' subjective recognition of the gap between their current L2 proficiency and desired proficiency is conceptualized as sensitization. By connecting sensitization to SCT, the researcher investigates the complexities of leamers' life conditions and their role in maintaining the ideal L2 self by using monthly semi-structured interviews. The data were transcribed and analyzed through the use of the grounded theoretic approach. The results show empirical evidence that mere exposure to the target language community per se may not guarantee a higher level of L2 learning motivation and that even those who initially have an externally-oriented ought-to L2 self can exhibit an ideal L2 self when their learning goals and participation in L2 communities become interlinked.
Sensitization and the creation of affordances capture the moment of the transformation frorn the ought-to L2 self to the ideal L2 self (Cardner, 1985 (Cardner, , 2009 ), self-determination theory (SDT) (Deci & Ryan, L985; Ryan & Deci, 2000) , willingness to communicate (WTC) (Maclntyre, 2007) , and process model (Domyei, 2001; Dt)rnyei & Ott6, 1998) have been variously adopted in the area of L2 motivation and have focused on identifying general trends of LZ learning motivation. As a result, we now have insight that understanding L2 leaming motivation requires a close collaboration of cognitive, social, and contextual dimensions.
However, despite such academic advances in the area/ individual L2 leamers' unique motivational paths, when they are exposed to study abroad (SA) contexts, are still rarely reported in the fietd of L2 leaming motivation, and only a few exist in academia (e.g., Allen, 2010; Allen & Herron, 2003; Allen & Kim, 20L0; DuFon & Churchill, 2006; Kim, 2007 Kim, , 2009a . In this regard, we need to focus on particular cases and delve into the interplay between each L2 learner and his or her L2 leaming SA contexts.
Given this backdrop, this paper attemPts to investigate the cases of two Korean ESL students' L2 leaming motivation by adopting the perspective of longitudinal qualitative research' Developing Dornyei's (2005 Dornyei's ( , 2009 ) ideal and ought-to L2 selves and Kim's (2009a) sociocultural theoretic L2 motivation theory, the leamers' ideal L2 selves and their impact on their L2 leaming activities will be explored. In addition, the notion of sensitization or "the moment when an L2 learner recognizes a subjective gap between lus or her L2 Proficiency and the desirable L2 proficiency" (Kim, 2007, p. 109 ) is elaborated' The conditions of arousing sensitizatiory the maintenance of it, and its impact on the students' L2 motivation is discussed with close reference to van Lier's (2000) affordances. Although Domyei (2005) stated that L2 leaming experience has a causal role in determining an ideal and ought-to L2 selves, this dynamic interchangeability between the two L2 selves in L2
Ieaming motivation has not been sufficiently highlighted.
Another new proposal is found in Kim's (2007 Kim's ( , 2009a Kim's ( , 2009b L2 motivation model. Kim's model is influenced by activity theory (AT) (Engestrom, 1999; Leont'ev, 1978) , which was Ideal L2 Self and Sensitization in L2 Learning Motivatiorr: 325 developed under the aegis of Vygotskian sociocultural theory (SCT) (Vygotsky, 1978 (Vygotsky, , 1987 . Kozulin (2002) , Lantolf and Appel (1994) , Lantolf and Thome (2006) , and Ushioda (2003 Ushioda ( , 2007 emphasized that mediation, or the way each individual establishes meaningful relationships to the perceived world using physical and psychological tools, is given priority in SCT.
Depending on the nature of mediation between leamers (as active agents) and their learning environnent (or affordance, van Lier, 2000) , the learners' L2 learning motivation and L2 proficiency become idiosyncratic, not easily predictable in advance. Lantolf and Genung (2002) incorporated SCT into L2 motivation and argued that L2 leamers' motive is mediated by L2 communities of practice; if any tension is identified in the mediational process, the learners, as active agents, would constantly try to negotiate learning activities and would endeavor to attach personal meanings to the leaming process. Despite
Lantolf and Genung's introduction of SCT to L2 motivation research, they concentrated mostly on the retrospective account of the L2 learner, and thus, longitudinal changes in L2 learning motivation need to be investigated by using a more robust explanatory framework.
Presenting the relationship between the L2 motivational self-system and SCT-based L2 motivation theory, Kim (2009b) argued that the less-internalized ought-to L2 self is similar to L2 motives and that the more internalized ideal L2 selt to L2
motivation. Figure 1 below shows that the transformation from an ought-to L2 self and L2 motives to an ideal L2 self and L2 motivation involves how the learner concretizes specific goals and how persistently the learner pursues those goals. In addition, the existence of facilitative L2 learning communities plays a crucial role in the transformational process (see Kim, 2009b for a detailed discussion).
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Findings
Similar to L2 motivation research conducted in East Asia (e.9., Gao, Zhao, Cheng, & Zhou, 2004 Zhang, 2010) , most quantitative studies in Korea (Lee, 1996; Kang, 2000; I.-O. Kim, 2009 ) have shown that Korean students exhibit instrumental motivatiory which reflects practical needs to leam English for utilitarian purposes such as initial job screening and placement.
The same set of instrumentality was also identified in both participants' data. ln the monthly interviews, the questiory "why are you interested in learning English?" was asked to identify the nature of the participants' L2 leaming motivation. for an immigration visa because he thought that way the best and the surest way to ensure a white-collar job (most imrnigrants assumed manual labor jobs). Chang thought that the logical process was to enroll in a Canadian college and to acquire a specific skill readily applicable to the Canadian market. Excerpt 12 (eighth month) 8.430. C: When I see other ESL students who study very hard, I think "Oh, here again! \A/hat a diligent guy!" And they make me motivated. But when I see others who are just goofing around and having fun, I think to myself, "Well, why did they come here?"
Chang's second month data show that he did not think that 
Summary and Limitations
As Llanes and Muflos (2009) and Kinginger (2008) stated, prior study abroad (SA) research has usually adopted the survey or interview method after the participants returned to their home count(ies; however, these methods are not sufficiently sensitive in the investigation of the participants' dynamically changing motivational aspects. In this regard, this study's use of monthly interviews with L2 leamers in the target language community contributes to the existing knowledge of SA experience-based L2 leaming motivation.
With regard to the research questions, first, D6rnyei's (2005, 2009 ) L2 motivational self-system is a useful .framework in terms 346
Tae-Young Kim of explaining the difference in L2 learners' motivational behavior and perception. An ought-to L2 self can be transformed into an ideal L2 self if the learner has a specific goal and the learning contexts are perceived affordances beneficial to the learner. In adclition, from the perspective of SCT-based L2 motivation (Kim, 2007 (Kim, , 2009a (Kim, , 2009b , when the learner's motive is integrated with goal specificity and facilitative contexts, the motive can be transformed into motivation, which has the power to enhance the level of L2 leaming activities. Second, the sensitization, or the leamer's subjective perception of alinguistic gap, captures the moment of the transformation from an ought-to L2 self to an ideal L2 self. In such a case, the environment is meaningfully perceived as an affordance.
The participants' L2 selves were not created in a vacuum. As
Chang's data illustrate, the L2 self reflects the L2 leamer's previous history, but depending on the mediation between the previous history and the current L2 learning experience, the L2 self can always change. The L2 learning goal and the leamer's perception of the L2 learning community affect the transformation from an ought-to L2 self to an ideal L2 self or vice versa. Sensitization presents an optimal sifuation when an L2 learner's goal and L2 learning life experience are interlinked.
Therefore, sensitization is the instantiation of ideal L2 self or, following Kim's (2006 Kim's ( , 2009b argument, is the microgenetic moment of the L2 leaming motivation.
Despite the uniqueness of the current study, there are at least three limitations." Firs! the participants were cognitively mature, adult Korean ESL leamers, and the progression of L2 selves and the sensitization analyzed in the paper may not be applicable to other population groups (e.g., different age or ethnic groups).
Second, as indicated throughout the paper, the nature of L2 selves always reflects the leamer's social contexts, and thus, the findings may not be applicable to other socioeducational contexts 
